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The study starts from the global goals of inequality reduction and legal frameworks towards
people with disabilities to evaluate curricular components and institutional guidance of active
undergraduate courses in Library Science in the southeast area of Brazil. This study, which
is of an applied nature, aims to investigate if and how universities offer education oriented to
qualification in and towards diversity. The empirical field consists of 22 (twenty-two) courses
certified by the Ministry of Education of the Federal Government of Brazil. Once these courses
were submitted to documental analysis, we located 13 (thirteen) political-pedagogic projects
and 9 (nine) summarized course syllabi to execute the exploratory reading based on keywords
related to the inclusion domain and later definition of analytical categories. The reading,
analysis, and critical interpretation regarding the results show significant gaps in the librarian
education about diversity. Disregarding the predominance of optional courses on Brazilian
Sign Language (Libras), the undergraduate courses of the investigated area as an empirical field
of this study fail to present, satisfactorily, components or specific objectives aimed toward the
learning process of people with disabilities.

Keywords: disability studies, information profession, higher education, social inclusion,
curriculum theory

Introduction

The Political Declaration of the 2023 Sustainable Devel-
opment Goals (SDG) Summit alerted the significant delays of
reach and throwback of the designed goals to reduce poverty,
hunger, and inequalities until 2030 (UN 2023). With the
motto of "leave no one behind", the UN (UN 2019) stands in
favour of inclusion politics towards persons with disabilities
(PWD), specifically those diagnosed with Autism Spectrum
Disorder (ASD), who were historically invisibilized and ex-
cluded from citizenship.

From the ergonomy of public equipment, such as squares
and buildings, to the ergonomy of digital platforms, the PWD
face political, economic, social, cultural, technological, and
attitudinal barriers when fighting for the rights of equality in
the fields of educational and professional training in all levels
of scholarly. This includes access to information, communi-
cation, and rights of sociotechnical mediation to social and
cultural assets. The latter are research objects in Library and
Information Science (LIS).

Within the scope of ASD, institutions such as the American

Correspondence concerning this article should be addressed to Fer-
nanda Valle: fvallegalvao@gmail.com

Library Association (ALA) highlight the need for a broader
understanding of neurodiversity and its peculiarities to im-
plement informational and social justice (Mathiesen 2015) to
this part of the population. Still, within the wider context of a
configuration of relations between ergonomy and knowledge
(which we here understand in an educational sense, meaning,
within its processes of continuing education throughout life),
the informational library science field occupies an episte-
mological place of thought regarding ways of corporeality
adaptation and spaces proper to knowledge building by peo-
ple and their communities. This intradisciplinary spectrum
in the development of thought in LIS leads us from relations
between building structures and their surroundings (from cli-
mate to decibel control) to furniture adequate to the adaptive
performance of the cognitive process of understanding the
reality of documental knowledge. Such knowledge can be in
text, image, sound, sources registered from a given platform
accessible via touch, hearing, smelling, vision, and/or taste.

The Brazilian Law of Inclusion (Brasil 2015) defines PWD
as an individual with long-term physical, mental, intellectual,
and/or sensory limitations preventing effective development
and participation. So, when discussing disability in the ed-
ucational environment, two dimensions emerge: the insti-
tutional, in the architectural, attitudinal, technological, and
pedagogical accessibility horizon, and the representational,
in the context of knowledge about this population. To sum-
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marize, the orientation to PWD supports in all spectra and
stages to its permanence and, simultaneously, qualified ed-
ucation of the student body, composed of future bachelors
and credentialed teachers, mostly with no disabilities, to the
domain of disability.

When visiting Brazil in 2013, the sociologist Michael
Young (2014) asked: “What should all students know when
leaving school?” To Michael Young, the curriculum is the
key debate in the field of Education. It encompasses rela-
tions of power and the search for “better knowledge” to be
offered to all people, aiming at professional excellence and
critical thought in life practices. The so-called “better knowl-
edge” which, according to the author, would be the “powerful
knowledge”, should not be restricted to the elite from the
“knowledge of the powerful”, “a system conceived to keep
educational inequalities”. (Young 2014, 201). Despite op-
posing the notion of curriculum as knowledge from school or
university given its reality and locating it in the historicity and
contradictions of knowledge built socially, Young (Costa Za-
nardi 2013) understands it as a set of specialized knowledge.
This means it is intentionally organized by a disciplinary
network of specialists in the educational environment. The
production or dissemination of this curriculum would be re-
frained from beyond school walls. Because of this, Costa
Zanardi and Ramos Dias Pascoal (2023) classified Young’s
theory as acritical as it diregards the student body’s context
and conditions of participation. Alongside Paulo Freire’s
pedagogy, they defend the emancipatory praxis, in which the
curriculum occupies one of the social justice roles as it opens
possibilities for dialogue, exchanges, and conditions for criti-
cal thinking instead of a mere transfer of knowledge between
specialists, teaching authority, and a passive audience. The
place of experience to emancipate the oppressed goes through
curricular justice, “[. . . ] and its relations with cognitive and
social justice should reveal itself in the confluence of good-
quality education for all, in diversity and social transforma-
tion.” (Costa Zanardi and Ramos Dias Pascoal 2023) Oppos-
ing to the banking model of education, the curricular justice
based on Freire assumes intervention in the world through
alterity. So, we update the question: what should all student
body learn when leaving the undergraduate course of Library
Science so that PWDs are included as users and informational
individuals to be seen and represented in information units?

This stage of research results, descriptive and applied
structure, results from doctorate research in LIS in Brazil
about the informational representation of ASD in Knowledge
Organization Systems (KOS). It starts from Freire’s eman-
cipatory idea and legal frameworks of PWD protection in
the country to certify whether the university education in the
context of undergraduate courses in Library Science in Brazil
points to the social inclusion or exclusion in the presence of
pedagogical professional licensing processes.

Considering the right to representation and meta-

representation of languages in a community (such languages
as carriers of cultural ballast of each building of thought), as
well as to bibliographic diversity, foreseen in the notion of so-
cial justice applied to information, the general objective is to
observe if the student body in Library Science, within the pre-
established geographic sample, finds coherent education with
audience and subject diversity which they will see, describe,
and catalogue in their professional routine. This includes the
praxis for multiplying not only from models of reception and
follow-up of transformations in the PWD community but also
as other techniques and dynamics of diversity ergonomy in
spaces of knowledge. These spaces compromise informa-
tional units in their most distinct settings, such as libraries,
archives, museums, documentation centers, memory centers,
and cultural centers.

This study supports the critical theories of curriculum, the
Special Education domain, and other contemporary studies of
social representations in LIS education. The specific objec-
tive is to evaluate the Political-Pedagogical Projects (PPP) of
active courses certified by the Ministry of Education (MEC)
in the education of bachelor’s and teacher licensing in Library
Science, both face-to-face and remote modalities. The ob-
jective is to identify content about disability in institutional
policies or as curriculum components. At this stage, we
specifically aim at the documental analysis from courses in
the Southeast of Brazil. This area comprises four states: São
Paulo (SP), Minas Gerais (MG), Rio de Janeiro (RJ), and
Espírito Santo (ES). This geographic choice is due to the his-
torical pioneering of the capital cities of RJ and SP in Library
Science higher education almost one century ago (Fonseca
2007). Apart from that, until today, Southeast Brazil houses
the highest number of undergraduate courses in this area.

To compose the analysis corpus, the initial search followed
keywords designed by authorship to evaluate the name and
syllabus of the components. We constituted the terminolog-
ical instrument of data collection via a protocol of descrip-
tors extraction from the theoretical framework accessed by
the research. It resulted in simple and compound terms: a)
“special education”, b) “social inclusion”, c) “diversity”, d)
“person or student with disability”, e) “assistive technology”,
f) “inclusive technology”, g) “accessibility”. Considering
the exploratory character of reading and analysis, the pre-
viously unlisted keywords, when identified and congruent
with the theoretical-political framework of this research in
similar terminology (morphologically and/or semantically),
were included in validating the curricular component. This
happened according to the criteria of selection we specified
in the methods of investigation.

The empirical field happened on a digital platform, with
the survey of corpora taking place in November 2023, by
search and extraction from official websites of Brazilian pub-
lic universities. It resulted in two document types: complete
PPPs of courses and a summary of the syllabus when it failed
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to localize complete projects. We examined the results con-
sidering the documental analysis technique (Gil 2008), orga-
nizing the metadata (search keywords, names of institutions,
documental type, PPP year, and the context of the keyword
use) in Microsoft Excel spreadsheets.

Excluding the introduction and final considerations, this
study presents a brief history of Library Science teaching in
Brazil, followed by the presentation and discussion of results
from the documental survey conducted.

Library Science in Brazil: a brief panorama

Cunha and Cavalcanti (2008, 55) define library science
as “part of bibliology that deals with activities related to
organization, administration, legislation, and regulation of
libraries.” This field of knowledge emphasizes the dealing,
organizing, and disseminating documents in textual or au-
diovisual forms with reproducible potential. Some authors
point to a hierarchical relationship between bibliology and
library science. However, Fonseca (2007) warns that, unlike
countries like Brazil, Portugal, and Spain, the Spanish word
bibliotecología is used similarly by professionals of infor-
mation in Latin America when referring to undergraduate
courses.

From the French language tradition perspective, in the first
decades of the 20th century, Otlet (2018) evoked the need
for creating a bibliology. In other words, the creation of
a science and general techniques of document, a reflection,
and systematization about production, circling, and uses of
information registered in all sorts of documents. This new
science would be responsible for “the facts that exercise an
overall action on the book” (Otlet 2018, 14), in which library
science and bibliography would treat the finished book. In
the historical epistemology retrospective, Saldanha (2015)
circumscribes Peignot, who came before Otlet. Peignot is
here directly mentioned in the epistemological definition of
the field, from the terminological and conceptual perspec-
tive, as one of the key characters in creating the notions of
bibliology. Its demands and theories would be present in
what would eventually be called, in the international context,
Library and Information Science.

[. . . ] it is about a “gesture” of speech and praxis, which
is scientific and professional, present in different regions and
in different speeches. However, it is manifested under other
signifiers in the 800s and 900s (Saldanha 2015, 76).

According to the author, Peignot’s bibliology locates itself
in language studies applied to the registered knowledge, fos-
tered by the encyclopedist movement, and limited by the pub-
lishing of Dictionnaire Raisonné de Bibliologie in 1802. The
following generation, which carried a Eurocentric and Fran-
cophile tradition centred in Otlet, discourses from a positivist
stand and bibliographic control supported by the technical
reproducibility in growing speed in science and technology.
Later, from the second half of the 20th century on, Robert

Estivals, also in the Francophile context, reformulated the
concept to science about writing and written communica-
tion in a criticizing gesture to the Capitalist expansion to
understand the production of writing and the social circuit of
documents (Saldanha 2015). Given the different epistemo-
logical matrixes of the foundation concept of the field here
discussed, we retrieved Fonseca’s definition (2007), a relevant
author in the field of historiography in Brazil, of deep French
influence, which classifies “bibliology” as a documentologi-
cal, historical-descriptive science, and “library science” as a
documentological-applied science.

According to Fonseca (2007), French thinking not only
influenced the philosophy of the book in its epistemological
samples but also the education of the librarian person in the
country from the curricular structuring. According to the au-
thor, under the influence of the École Nationale des Chartes
of 1821, Manuel Cícero Peregrino da Silva, then the direc-
tor of the National Library, created the first Library Science
course in Latin America in 1911. Later, the course would be
integrated into the Federal University of the State of Rio de
Janeiro (UNIRIO), nowadays the only learning institution to
offer two academic degrees, bachelor’s and teacher licensing,
in library science. The second Library Science course in
Brazil originated in São Paulo in the 1920s and 1930s under
the influence of the American school Columbia University.

Almeida and Baptista (2013) highlight the divergences in
approaches between the schools in Brazil: the one from Rio
de Janeiro presented a humanist focus, while the São Paulo
one offered disciplinary proposals aimed at the technician
aspect to managing and expanding libraries. The selection
process of the humanist approach focused on oral tests of
general culture, geography, history, literature, and languages
such as French, Latin, and English. This method was closer to
Jesse Shera’s idea that educating the librarian person should
be rigorous and erudite. On the other hand, according to
Fonseca (2007), Shera radically opposed higher education,
such as undergraduate courses. However, Shera showed a
contradiction between these two approaches: despite the de-
fence for a broad humanist education, he was a representa-
tive of the branch which criticized the cultural technician of
the American tradition. From a broader view of the library
science field praxis, Shera saw his concept of social episte-
mology, the Sherian eye, to aim towards an education built
from scientific research. It should be socially and critically
oriented to social dilemmas, such as public libraries. Shera’s
presence in Brazil manifested through events, courses, and
lectures in the 1950s. It influenced syllabi and bibliographies
from Library Science undergraduate courses (Paiva and Silva
2022), apart from the lessons taught in the stricto sensu grad-
uate course in Brazil, under the terms “library science” and
“documentation” during the 1970s in the Brazilian Institute
of Bibliography and Documentation (IBBD). In this context,
the differences in the education of the librarian person are
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exposed, as well as the epistemological disputes on limits
and curricular needs for a qualified professional profile.

According to the Committee of Teaching and Professional
Education (CENF), the CFB/CRB System, the National Li-
brary Science Council, and the Regional Library Science
Councils, bachelor’s degree courses in Library Science were
expanded between the 1950s and 1970s. They were concen-
trated on public schools as professionals fought as a class for
recognition as a class of workers. In this period, we saw the
consolidation of the IBBD, nowadays known as the Brazilian
Institute of Information in Science and Technology (IBICT),
with direct and indirect effects on pedagogical proposals in
universities (Apóstolo, Moro & Alencar 2021).

Almeida and Baptista (2013) highlight three curriculum
review frameworks: the so-called Core Curriculum, in 1962
and 1982, which is still versed in the dispute between dis-
ciplinary weights between general culture and instrumental
components. Such dispute was marked in 1967 by the foun-
dation of the Brazilian Association of Schools of Library
Science and Documentation (ABEBD); and in 1996 with the
implementation of Law no. 9394/1996, which established
the new Lines of Direction and Bases of the Education, also
known as LDB. Split into general and specific components,
the undergraduate courses included a mandatory course load
for complementary activities, internships, and other activi-
ties to develop professional skills needed for each area. Ac-
cording to the authors, the curricular autonomy the LDB of-
fered allowed the teaching institutions to develop pedagogical
projects adapted to their locations, considering their social
and communitarian surroundings.

Oliveira (2016) defines curriculum as “the knowledge ba-
sis taught in education institutions”. It is thus interpreted
as a post-structuralist way, a discursive practice, a device
to attribute meanings. “The curriculum is influenced and
built by discourses from segments of society which consider
the knowledge which is included in a curriculum and those
which are excluded from it.” (Oliveira 2016, 392) So, to the
author, the micro-relations established by pedagogical prac-
tices directly influence the social behaviour via the education
of students. It is a systematized representation of suitability
and validation of what is considered knowledge and of what
should be transmitted via curricular content from systems of
classification, ordering, and distribution (Oliveira 2016).

In this scenario, Souza (2008) draws attention to the po-
litical movements Brazil went through, such as the military
dictatorship (between the 1960s and 1980s) and the process
of democratization (1988 onwards). Such influential move-
ments consequently impacted in the librarian education. Pires
and Paula (2022) remind us that these ethical, political, and
epistemological movements reflected the gendering of the
profession in the 20th century, which initially had a male pro-
file until halfway through the aforementioned century. Lately,
it would assume a mainly female profile until the 1980s. From

the 1990s on, when Library Science strengthened its bonds
with administration and computing, it distanced itself from
the library and moved closer to the discourse of information
management, expanding the male contingent in the courses.
Maimone, Silveira, and Tálamo (2008) remark about the ef-
fects of the capitalist production model in library science ed-
ucational practices, not always identifiable in the disciplines’
designation.

Disciplines were directed towards literature and history,
leading to reading and debates. Such activities were most
likely absent from more technical disciplines, whose content
was related to cataloging rules and classifications, mainly
in education in São Paulo. Such technical disciplines did
not lead students to reflection, only to its acceptance [. . . ]
Directly or indirectly influenced by capitalism, the courses
started adopting fewer theoretical and intellectual disciplines
in favor of more practical ones, which allowed a faster pro-
cessing of information in libraries. The librarian was more
worried about doing than thinking. (Maimone, Silveira &
Tálamo 2008, 178-179)

According to the authors, the curricular reforms relegated
the functions of critical development and informational phe-
nomenological studies to postgraduate courses. As a result,
undergraduate courses focused majorly on the education of
works on register, organization, and bibliographic dissemina-
tion.

In contemporary politics, the Constitution of the Federa-
tive Republic of Brazil (Brasil 1988) and the Brazilian Law
of Inclusion, also known as the Statute on Persons with Dis-
abilities, anticipate access to and continuing and qualified
education for PWD. This means that it provides a means of
welcoming and permanence and education and research about
diversity in the PWD universe.

Social pacts, such as the Agenda 2030, aim to reduce
inequality and inclusive education, as described in the 17
Sustainable Development Goals (SDG) to be reached in the
next six years. In Brazil, the National Education Plan (Brasil
2014) orients 20 goals and guidelines for 2014 to 2024, with
the inclusion of basic education (Goal No. 4) and higher
education quality (Goal No. 13) being part of these goals.
According to Inep (2023), the data of the High Education
Census indicates a decrease in the offer of in-person courses
(-11%) when compared to the increase in the offer of remote
courses (+189%). According to the curricular analysis, the
increase in course offers does not guarantee good quality
education and is oriented to inclusion themes.

Regarding diversity in teacher licensing courses,
from 37,047 students enrolled, 15,441 chose the Por-
tuguese—Brazilian Sign Language (Letras-Libras) major and
10,434 chose the Special Education major. Regarding the
student body, the number of PWDs enrolled in undergraduate
courses which come from the special quota spots is the low-
est of the represented minorities: 99,866 (students who came
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presentation, objectives, PPP’s institutional areas, titles of
curricular components, as well as syllabi, specific objectives,
and bibliographic references.

After searching the terms in each PPP and/or syllabi and
registering the identified items in the spreadsheet, we moved
to the fourth stage, which is documental analysis, in which we
organized the courses based on the following categories: i)
mention to PWD in the PPP (in this category, we considered
both implicit and explicit uses of references to the popula-
tion, in institutional policies of accessibility and inclusion);
ii) mention to PWD’s context only in curricular components
(in this case, we observed specific uses of expressions that
refer to the population of interest, such as PWD, special needs,
special education, accessibility, Libras, discipline title, syl-
labi, objectives and/or bibliographic references); iii) lack of
mention of the PWD’s context in any pedagogical context;
and iv) specific mention of ASD (TABLE 2).

We would like to highlight that we mainly considered the
contexts of use of the descriptors on the documental types
evaluated. So, when a given descriptor was mentioned in the
PPP but was absent from the curricular components or the
institutional policies (for example, in the biographic content
of the active faculty in the course), we excluded it from the
quanti-qualitative evaluation of the course.

The data demonstrates that from the 22 (twenty-two) eval-
uated courses, 17 (seventeen) mention the PWD’s context.
However, they mostly do it with a focus on institutional poli-
cies of support to the student body based on legal frameworks
of social inclusion and focused on physical and pedagogical
accessibility.

Regarding curricular components, we highlight the pres-
ence of the “Brazilian Sign Language — Libras” discipline,
which is offered by 16 (sixteen) courses. From that total,
12 (twelve) are offered in the condition of an optative dis-
cipline, with a varying course load from 30 hours to 100
hours per semester. We highlight that Decree No. 5.626
from 22/12/2005 determines the enforcement of this disci-
pline in teacher licensing courses and all teaching training
courses. It also flexes this discipline to electives in higher
and professional education courses.

From the perspective of the diversity as the central theme
of the curricular component, the courses favor the domain
of ethnic-racial belonging and cultural plurality. We were
unable to identify a Library Science discipline specifically
oriented to the university of disability, especially the ASD
(this, invisible in PPPs and syllabi in 20 of the 22 evaluated
courses).

From the taxonomy perspective, we highlight the following
disciplines as potential participants in the PWD’s context:
“Library Science, Education, and Diversity (Bibliotecono-
mia, Educação e Diversidade)” (UNIRIO), “Communication,
Cultures, and Diversity (Comunicação, Culturas e Diversi-
dade)” (FABCI), and “Accessibility and Assistive Technolo-

gies (Acessibilidade e Tecnologias Assistivas)” (FAVENI and
UNIABEU). Other themes we observed in the corpus ana-
lyzed, such as citizenship, ethics, human rights, informational
policies, user studies, mediation in information, information
in health, social library science, and psychology, opened op-
portunities for debates on disability. However, they failed to
explicit it in the course syllabus and classroom objectives.
This incapacitates an equal verification of the correlation
between legal frameworks, the conditions linked to PWD
communities, and the emphasis on ASD.

From the perspective of the institutional register, the Clar-
entian University Center emerges as the institution that most
offers subsides to PWD, including ASD, explicitly in the
PPP. On the other hand, the Library Science teacher licensing
course offered by UNIRIO, due to its direct association with
the Education field, offers more variety regarding curricular
components. They include: “Education of young people and
adults: special needs (Educação de pessoas jovens e adultas:
necessidades especiais)”, “Special Library Science (Bibliote-
conomia especial)”, “Education and Diversity (Educação e
Diversidade)”, “Development of Disabled Children (Desen-
volvimento da Criança Deficiente)”, “Special Education (Ed-
ucação Especial)”, “Education and Deafness I (Educação e
Surdez I)”, “Education and Deafness II (Educação e Surdez
II)”, and “Libras”.

We also observed that the overall university framework, the
outdated use of terminologies regarding the PWD domain,
such as “people with deficiencies (portadores de deficiên-
cia)”, “people with special needs (pessoas com necessidades
especiais)”, and “deficientes (handicapped)”, despite most
pedagogical documents being dated from 2010 on.

The research sheds light on satisfactory institutional or-
ganization, from the discursive and documental perspective
to the ingress and support throughout the pedagogical path
of students with specific disabilities, such as impairments.
However, it reveals significant gaps regarding professional
and civic education aimed at the librarian individual until
2030.

Conclusion

Given the analysis constituted from the relations between
the objective and the corpora present in the research, the
framework points to:

1. the rare occurrence of foundation about the focus
guided to the needs of people and communities in their
pluralities before the diversity of needs of each life and
group of people with similar characteristics;

2. the expression on the course’s PPPs and syllabi of ac-
knowledgement and application of the present legis-
lation. This demonstrates a fracture between i) legal
frameworks and socio-critical advances on matters in-
herent to the diversity of differences that constitute
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Table 1

List of undergraduate courses in Library Science located in the Southeast of Brazil as identified in 2023 between the e-MEC
system and the network portals of the searched universities.

University Course Document evaluated Modality
Pontifical Catholic University of Campinas Bachelor’s degree PPP In-person

Mesquita Filho São Paulo State University Bachelor’s degree PPP In-person

Claretian University Center Bachelor’s degree PPP Remote

Assunção University Center Bachelor’s degree Summarized course syllabi online In-person

Library and Information Science School Bachelor’s degree PPP In-person

Fluminense Federal University Bachelor’s degree Summarized course syllabi online In-person

Federal University of Espírito Santo Bachelor’s degree PPP In-person

Federal University of Espírito Santo Bachelor’s degree PPP Remote

Federal University of Minas Gerais Bachelor’s degree PPP In-person

Salgado de Oliveira University Bachelor’s degree Summarized course syllabi online Remote

Federal University of the State of Rio de Janeiro Bachelor’s degree PPP In-person

Federal University of the State of Rio de Janeiro Teacher Licensing PPP In-person

Santa Cecília University Bachelor’s degree Summarized course syllabi online Remote

Metropolitan University of Santos Bachelor’s degree Summarized course syllabi online Remote

Uniabeu — University Center Bachelor’s degree Summarized course syllabi online Remote

Faveni University Center Bachelor’s degree Summarized course syllabi online Remote

Cidade Verde University Center Bachelor’s degree Summarized course syllabi online Remote

Formiga University Center Bachelor’s degree Summarized course syllabi online Remote

Federal University of São Carlos Bachelor’s degree PPP In-person

University of São Paulo Bachelor’s degree PPP In-person

University of São Paulo — Ribeirão Preto Bachelor’s degree PPP In-person

Federal University of Rio de Janeiro Bachelor’s degree PPP In-person

Table 2

Qualitative analytical categories of the pedagogical proposals with a focus on PWD.
Category Focus Number of courses
1 Mention to PWD in the PPP 8 (eight) of 13 (thirteen) courses with access to PPP

2 Mention to PWD only in the curricular components 8 (eight) of 13 (thirteen) courses with access to PPP

3 Lack of mention of PWD in any pedagogical context 5 (five) courses, 4 (four) of those with access to PPP

4 Specific mention of ASD 5 (five) courses, 4 (four) of those with access to PPP
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every human cluster and ii) the pedagogical praxis of
insertion and evaluation of such frameworks in the in-
stitutional process of university education;

3. the structural demand for transformation of the peda-
gogical policies in Brazilian education in Library Sci-
ence via the sample of the context in the Southeast of
the country to focus on the horizons of diversity in the
education of the librarian individual.

From the global geopolitical goals of reducing inequality
and the legal frameworks of protecting people with disabil-
ities, the evaluation of the active undergraduate courses on
Library Science in the Southeast of Brazil we conducted in
this research offers a scenario of challenges, goals, and ur-
gencies for future studies on education, library science, and
diversity.

Centrally, when it comes to communities of faculty cores
structurally actively engaged in the difficult task of reformu-
lating the political-pedagogic projects of each course and the
curricular changes, the results of this research suggest an
emerging demand for action on the diversity praxis on the
education of the librarian individual.

As a development, the qualitative documental evaluation is
intended to be expanded to all active Library Science courses
in the whole Brazilian territory.

Funding

Ministry of Science, Technology, and Innovation (MCTI);
National Council for Scientific and Technological Develop-
ment (CNPq); Coordination for the Improvement of Higher
Education Personnel (Capes); and Carlos Chagas Filho Sci-
ence Foundation of Rio de Janeiro (FAPERJ); Science Foun-
dation of Minas Gerais (Fapemig); and Foundation for Re-
search Development (Fundep).

Acknowledgement

Special thanks to the executive team of Subprojeto 01 -
Pesquisa, which is composed of the following researchers:
Edilma Barros Macedo; Graciane Silva Bruzinga Borges;
Isabelle Nunes da Silva; Lais Sousa de Alencar Tuler and
Mayara Silva Gonçalves; and to Danilo Tavares, for the En-
glish language translation. The second coauthor thanks the
National Council for Scientific and Technological Develop-
ment (CNPq), Brazilian Ministry of Education (MEC), for
allowing a productivity research grant, process number PQ-
1D Processo 313645/2020-5.

References

Almeida, N., & Galvão, S. (2013). Breve histórico da
Biblioteconomia Brasileira: Formação do profissional.
In Congresso Brasileiro de Biblioteconomia, Documen-
tação e Ciência da Informação, Florianópolis, SC, Brazil,

July 2013. http://repositorio.febab.org.br/items/show/
2396

American Library Association. (n.d.). Defining diversity.
https://www.ala.org/advocacy/bbooks/diversity

Apóstolo, M. das M., Moro, E., & Alencar, M. da G. (2021).
Ensino e formação profissional dos cursos de Bachare-
lado em Biblioteconomia no Brasil. Conselho Federal de
Biblioteconomia.

Brasil. (1988). Constituição da República Federativa do
Brasil de 1988. https://www.planalto.gov.br/ccivil_03/
constituicao/constituicao.htm

Brasil. (2005). Decreto nº 5.626. Regulamenta a Lei nº
10.436, de 24 de abril de 2002, que dispõe sobre a Língua
Brasileira de Sinais - Libras, e o art. 18 da Lei nº 10.098,
de 19 de dezembro de 2000. https://www.planalto.gov.br/
ccivil_03/_ato2004-2006/2005/decreto/d5626.htm

Brasil. (2014). Lei nº 13.005. Aprova o Plano Na-
cional de Educação - PNE e dá outras providên-
cias. https://www2.camara.leg.br/legin/fed/lei/2014/lei-
13005-25-junho-2014-778970- publicacaooriginal-
144468-pl.html

Brasil. (2015). Lei nº 13.146. Institui a Lei Brasileira de
Inclusão da Pessoa com Deficiência (Estatuto da Pessoa
com Deficiência). https://legislacao.presidencia.gov.
br/atos/?tipo=LEI&numero=13146&ano=2015&ato=
c4aUTW65UNVpWT495

Canal Saúde: Construindo cidadania.
(2019). ONU reforça compromisso com
plena inclusão de pessoas com autismo.
https://www.canalsaude.fiocruz.br/noticias/noticiaAberta
/onu-reforca-compromisso-com-plena-inclusao-de-
pessoas-com-autismo02042019

CNE (Conselho Nacional de Educação). (2002). Resolução
CNE/CES 19, de 13 de março de 2002. Diretrizes Cur-
riculares para os Cursos de Biblioteconomia. Ministério
da Educação. http://portal.mec.gov.br/cne/arquivos/pdf/
CES192002.pdf

Costa Zanardi, T. (2013). Conhecimento poderoso
e conhecimento contextualizado: O currículo en-
tre Young e Freire. In 36th Reunião Na-
cional da ANPEd, Goiânia, GO, Brazil, Septem-
ber 2013. http://36reuniao.anped.org.br/pdfs_trabalhos_
aprovados/gt12_trabalhos_pdfs/gt12_3206_texto.pdf

Costa Zanardi, T., & Pascoal, V. A. R. D. (2023). Conheci-
mento poderoso e justiça curricular: Powerful knowledge
and curricular justice. Revista Cocar, 19(37). https:
//periodicos.uepa.br/index.php/cocar/article/view/7460

Cunha, M., & Cavalcanti, C. (2008). Dicionário de bibliote-
conomia e arquivologia. Briquet de Lemos.

Fonseca, E. (2007). Introdução à Biblioteconomia. Brinquet
de Lemos.

Gil, A. C. (2008). Métodos e técnicas de pesquisa social.
Editora Atlas.

http://repositorio.febab.org.br/items/show/2396
http://repositorio.febab.org.br/items/show/2396
https://www.ala.org/advocacy/bbooks/diversity
https://www.planalto.gov.br/ccivil_03/constituicao/constituicao.htm
https://www.planalto.gov.br/ccivil_03/constituicao/constituicao.htm
https://www.planalto.gov.br/ccivil_03/_ato2004-2006/2005/decreto/d5626.htm
https://www.planalto.gov.br/ccivil_03/_ato2004-2006/2005/decreto/d5626.htm
https://legislacao.presidencia.gov.br/atos/?tipo=LEI&numero=13146&ano=2015&ato=c4aUTW65UNVpWT495
https://legislacao.presidencia.gov.br/atos/?tipo=LEI&numero=13146&ano=2015&ato=c4aUTW65UNVpWT495
https://legislacao.presidencia.gov.br/atos/?tipo=LEI&numero=13146&ano=2015&ato=c4aUTW65UNVpWT495
https://www.canalsaude.fiocruz.br/noticias/noticiaAberta/onu-reforca-compromisso-com-plena-inclusao-de-pessoas-com-autismo02042019
https://www.canalsaude.fiocruz.br/noticias/noticiaAberta/onu-reforca-compromisso-com-plena-inclusao-de-pessoas-com-autismo02042019
https://www.canalsaude.fiocruz.br/noticias/noticiaAberta/onu-reforca-compromisso-com-plena-inclusao-de-pessoas-com-autismo02042019
http://portal.mec.gov.br/cne/arquivos/pdf/CES192002.pdf
http://portal.mec.gov.br/cne/arquivos/pdf/CES192002.pdf
http://36reuniao.anped.org.br/pdfs_trabalhos_aprovados/gt12_trabalhos_pdfs/gt12_3206_texto.pdf
http://36reuniao.anped.org.br/pdfs_trabalhos_aprovados/gt12_trabalhos_pdfs/gt12_3206_texto.pdf
https://periodicos.uepa.br/index.php/cocar/article/view/7460
https://periodicos.uepa.br/index.php/cocar/article/view/7460


236 VALLE & SALDANHA

INEP (Instituto Nacional de Estudos e Pesquisas Educa-
cionais Anísio Teixeira). (2023). Resumo Técnico:
Censo da Educação Superior.

Maimone, G. D., Silveira, N. C., & Tálamo, M. F. G.
M. (2008). Reflexões sobre as influências do capital-
ismo no campo da Biblioteconomia e Ciência Da in-
formação. Encontros Bibli: Revista eletrônica De Bib-
lioteconomia E Ciência Da informação, 13(25), 174-187.
https://doi.org/10.5007/1518-2924.2008v13n25p174

MEC (Ministério da Educação). (2023). Cadastro Nacional
de Cursos e Instituições de Educação Superior: cadastro
e-MEC. http://emec.mec.gov.br/

Onu News. (2023). Declaração política da Cúpula dos
Objetivos de Desenvolvimento Sustentável, ODS. https:
//news.un.org/pt/story/2023/09/1820612

Onu. (2024). Organização das Nações Unidas.
https://brasil.un.org/pt-br/sdgs

Otlet, P. (2018). Tratado de documentação. Brinquet de
Lemos.

Paiva, T. de C. L., & Silva, D. R. da. (2022). O
papel de Jesse Hauk Shera no currículo da bibliote-
conomia brasileira. Revista Bibliomar, 21(1), 98-123.
https://doi.org/10.18764/2526-6160v21n1.2022.7

Pires, H. A. C., & Anastácio de Paula, C. P. (2022). As mu-
danças curriculares da Biblioteconomia brasileira e suas
relações com a generificação da profissão bibliotecária.
RDBCI: Revista Digital de Biblioteconomia e Ciência
da Informação, 20, 1-20. https://doi.org/10.20396/rdbci.
v20i00.8668097

Saldanha, G. S. (2015). Sobre a Bibliologia entre Peignot, Ot-
let e Estivals: Vertentes de um longo discurso ’metaepis-
temológico’ da organização dos Saberes. Informação &
Sociedade, 25(2), 88. https://periodicos.ufpb.br/index.
php/ies/article/view/75

Souza, F. das C. (2006). A criação da ABEBD: Expec-
tativas e caminhos adotados. Biblios, 7(25-26), 1-15.
http://eprints.rclis.org/8802/1/25_04.pdf

Souza, F. das C. (2008). O impacto da atuação da ABEBD
na evolução do currículo de graduação em Bibliotecono-
mia no Brasil, entre os anos de 1967-2000. Florianópo-
lis: UFSC. http://eprints.rclis.org/19804/1/Relatorio%
20Projeto%20CNPQ_2006-2008.pdf

Young, M. (2014). Teoria do currículo: O que é e por que
é importante? Cadernos de Pesquisa, 44(151), 190-202.
https://doi.org/10.1590/198053142851

https://doi.org/10.5007/1518-2924.2008v13n25p174
http://emec.mec.gov.br/
https://news.un.org/pt/story/2023/09/1820612
https://news.un.org/pt/story/2023/09/1820612
https://doi.org/10.18764/2526-6160v21n1.2022.7
https://doi.org/10.20396/rdbci.v20i00.8668097
https://doi.org/10.20396/rdbci.v20i00.8668097
https://periodicos.ufpb.br/index.php/ies/article/view/75
https://periodicos.ufpb.br/index.php/ies/article/view/75
http://eprints.rclis.org/8802/1/25_04.pdf
http://eprints.rclis.org/19804/1/Relatorio%20Projeto%20CNPQ_2006-2008.pdf
http://eprints.rclis.org/19804/1/Relatorio%20Projeto%20CNPQ_2006-2008.pdf
https://doi.org/10.1590/198053142851

